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This Behaviour Policy has been written with reference to: 

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools.  

This Behaviour Policy sits alongside and is based on the Relationships  Policy – A Guide to our 

Trauma Informed School 

 

  

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
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Introduction 

 

This policy is designed to promote a positive ethos of good behaviour in which children can work 

and play well together with other people. There is a high expectation of behaviour in all aspects of 

the school day which places the needs of the child at its centre.  

 

Our school will support all children including those displaying social, emotional and mental health 

(SEMH) difficulties. We maintain the belief that pupils’ behaviour should be understood and can be 

modified, managed and enhanced in order to enable them to access learning. 

 

Aims & Objectives  

 

Our school will be a secure and happy place where children can play and learn in safety, trust and  

confidence. Our school aims to provide a caring, calm and secure environment in which tolerance, 

understanding and respect for others is fostered. We aim to promote a positive culture and to 

encourage in all pupils a sense of responsibility to themselves, to our school and to the wider 

community. This is achieved through governors, staff, pupils, parents/carers working in partnership. 

We aim to: 

  

• Encourage a calm, purposeful and happy atmosphere conducive to good learning. 

• Be vigilant and proactive: Staff can reinforce good behaviour and manage any issues at an 

early stage (e.g. a game of tig becoming rough). This includes every child, not just the 

children who are in the staff member’s class or year group. Staff are mindful that, in some 

parts of school, there is not continuous supervision (e.g. toilets). 

• Celebrate our differences: At Walkley everyone is welcome and everyone is equal. Children 

learn acceptance through outstanding teaching and seeing positive staff role models every 

day. We nurture the values in children that help them grow into respectful and tolerant 

young people (and then take these same values into adulthood). 

• Foster positive attitudes in pupils towards themselves and others which recognises and 

values achievements at all levels. 

• Enable pupils to recognise and appreciate appropriate behaviour. 

• Encourage increasing independence and self-discipline so each child learns to accept 

responsibility for their own behaviour and choices. 

• Provide a consistent approach to behaviour management across the school. 

• Make boundaries of acceptable behaviour clear and understand the relationship between 

actions and consequences and responses. 

• Enable pupils to feel safe in our school. 

• Provide an exciting, well-planned curriculum that builds on solid characteristics of learning 

and motivates children to learn alongside developing their social, emotional and behavioural 

skills. 

• Implement mental health and trauma-informed approach to behaviour in our school. 
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This Behaviour and Relationships Policy seeks to inform, guide and support staff, parents/carers, 

and pupils to achieve these aims through actively promoting positive behaviour by reflecting on 

these key aspects of school practice: 

1. Consistent trauma-informed approach to behaviour management 

2. Strong school leadership 

3. Classroom management 

4. Anti-Bullying Culture Policy 

5. Rewards and responses 

6. Behaviour strategies & the teaching of good behaviour 

7. Staff development and support 

8. Pupil support systems 

9. Liaison with parents/carers and other agencies 

10. Managing pupil transition 

11. Organisation and facilities 

12. Pupil Behaviour outside school 

13. Searching Pupils 

14. Positive Handling 

 

Walkley Primary school is invested in supporting the very best possible relational health between 

all members of the school community.  

 

1. Consistent trauma-informed approach to behaviour management 

Our values ensure that the wellbeing of everyone is a priority. Positive wellbeing nurtures positive 

behaviour. To this end our school is committed to educational practices which Protect, Relate, 

Regulate and Reflect. You can find out more about our trauma informed approach in our guide 

here. 

 

  

https://primarysite-prod-sorted.s3.amazonaws.com/walkley/UploadedDocument/357074e3-1434-456d-99f4-d89d9a5ad18e/relationships-policy-a-guide-to-our-trauma-informed-school.pdf
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Protect:   

Our priority is to ensure that children are safe. In this context that means not only physical safety 

but also within the relational environment. We reduce the stress for the child by creating a warm 

and calm and purposeful environment that is consistent, accepting and optimises social 

engagement. We do not place children in situations that they cannot manage and focus on creating 

both physical and psychological safety. 

 

Relate:  

A whole-school commitment to enabling children to see themselves, their relationships and the 

world positively, rather than through a lens of threat, danger or self-blame. Vulnerable children 

provided with repeated relational opportunities (with emotionally available adults) to make the shift 

from ‘blocked trust’ (not feeling psychologically safe with anyone) to trust, and from self-help to 

‘help seeking’.  

 

Regulate: 

We know that leaving children (and adults) in a state of toxic stress can result in physical ill health 

as well as making it impossible to engage productively in the activities taking place around them. 

We have a duty to support children and adults in school to ensure that they are not left in toxic 

stress. We know that one of the most powerful ways to do this is to talk to children and help them 

to talk about what is bothering them. At Walkley, we are committed to doing this through the 

relationships we have with children and each other. Our eventual aim is that the child will have the 

ability to self-regulate. However, we recognise that for children who have experienced trauma, we 

may need to model and support regulation for some time. 

 

Reflect:  

Staff training and development in the art of good listening, dialogue, empathy and understanding 

(instead of asking a series of questions/ giving lectures). Provision of skills and resources to support 

parents and staff in meaningful empathetic conversations with vulnerable children who want to talk 

about their lives. This is to empower children to better manage their home situations and life in 

general.  

 

Within the context of an established and trusted relationship with a member of staff (working 

alliance), children are given the means and opportunity to symbolise painful life experiences 

through images as well as words, as a key part of ‘working through’ these experiences and memory 

re-consolidation. Means include the provision of different modes of expression, e.g. play/ 

music/sand/emotion worksheets/emotion cards. PSHE (Personal, Social and Health Education) and 

psycho-education as preventative input, informed by current research psychological and 

neuroscience) on mental health, mental ill-health (full range of specific conditions), relationships 

(including parenting) emotions, social media and tools for how to ‘do life well’. Curricular content 

enables children to make informed choices about how they relate to others, how they live their 

lives, and how they treat their brains, bodies and minds. Staff development and training to help 

children move from ‘behaving’ their trauma/painful life experiences, to reflecting on those 
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experiences. Staff learn to do this through empathetic conversation, addressing children’s negative 

self-referencing and helping them develop positive, coherent narratives about their lives. 

 

2. Strong school leadership 

Consistent yet flexible implementation of this policy by all is vital, to consider the varied and 

complex needs of the pupils who attend our school. The policy should also promote regular 

attendance, a good work ethic, self-discipline and respect for others. 

To help us achieve our aims we will: 

• Provide a clear set of rules, rewards and responses through consultation with staff, children, 

parents and governors. 

• Publicise the above so that everyone is clear about what is expected and approaches to 

behaviour management are consistent across the school. 

• Ensure that there are consistent nurturing practices across the school. 

• Ensure a trauma-informed approach is embedded across the school so that the mental 

health and wellbeing of pupils and staff is a priority. 

• Ensure that children understand the meaning of inappropriate and unsafe behaviour and 

bullying (including cyber or online bullying) and know how the school will deal with it.  

 

Our Relationships and Behaviour Policy acknowledges the school’s legal duties under the Equality 

Act 2010 in respect of safeguarding and in respect of pupils with special educational needs (SEN).  

The policy also operates within agreed legal guidelines as follows: 

 

 ✓ Education Act 1996 

 ✓ School Standards and Framework Act 1998 

 ✓ Education Act 2002 

 ✓ Education and Inspections Act 2006 

 ✓ School Information (England) Regulations 2008  

✓ Equality Act 2010  

✓ Education Act 2011 

 

3. Classroom Management  

As a central part of Quality First practice all teaching and support staff are responsible for setting 

the tone and context for positive behaviour within the classroom.  

 

They will:  

• Create and maintain a stimulating environment that encourages pupils to be engaged.  

• Ensure work is appropriately levelled, tailored and adapted to the needs of the children in 

their class. Children should have the tools and resources to access their work. This will 

include any scaffolded resources and pre-teaching needed for children with additional 

needs.    

• Display the pupil code of Conduct and reinforcing the Learning Zone behaviours. 
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• Develop a positive relationship with pupils which may include:  

o Greeting pupils in the morning and start of lessons. 

o Establishing clear routines. 

o Communicate expectations of behaviour verbally and through example gesture and 

visuals. 

o Highlight and promote positive learning zone behaviour. 

o Conduct the day positively and start sessions afresh. 

o Manage low level disruption (pre stages system). 

o Use lots of positive reinforcement.   

 

We encourage positive behaviour through communication of high expectations, clear policies and 

an ethos which fosters discipline and mutual respect between staff and pupils. Expectations and 

routines are explicitly taught to the children to ensure consistency of approach. In our school, all 

pupils are expected to: 

 
 

• Listen to and follow instructions the first time (be respectful. Instructions are to engage 

your learning and/or to keep you safe)  

• Keep hands, feet and objects to yourself (be safe around others)  

• Be polite and friendly (have good manners, build, maintain and repair relationships)  

• Use kind words and push ups (be kind, help others to feel better about themselves) 

 

Our school rules are designed to be easy to remember, whilst including all attributes needed for 

good behaviour. All staff support the four key messages in our code. They encourage everyone to 

follow the rules at all times. Children are taught the 4 principles in assemblies and PSHE/Citizenship 

lessons. These expectations are clearly displayed in every classroom and around the building in 
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communal spaces. Staff reinforce these displays by drawing attention to them daily as part of their 

classroom management strategies. 

 

Walkley Pupil Code of Conduct : The Learning Zone and Voice Volume 

These are expected behaviours for children within the school Learning Zone. They encourage the 

best environment and attitudes for learning. Children needing additional support to meet these 

expectations will be given this.  

 

 

 

  

• Works to the best of his/her ability 
Silent Voice 

• Displays independence 

• Makes positive choices 
Partner Voice 

Talking so that only your partner can hear you. 
• Reflects on and talks about their own learning 

• Displays perseverance 

• Is enthusiastic about their learning 
Group Voice 

Talking so that the group can hear you. 
• Respects the ideas, feelings and needs of others 

• Resolves conflicts in a positive manner 

• Treats peers and adults with respect 
Class Voice 

Talking so that the class can hear you 
• Collaborates in group activities 

• Works to the best of his/her ability 

 

Common Language for Continuity 

• STOP - Put everything down and put your eyes on me 

• Spread the stop.  

• Class (or name)……… STOP put your eyes on me and use a silent voice 

• Share/ Spread the Stop (use stop hand gesture to show silent voice) 

• Reminder - outline behaviour expected. Remind that the next response would be a stage 2 

warning recorded on the sheet.  

• I can see………. 

• Make expectations of behaviour very clear - ask for the behaviour you would like to see.    
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4. Anti-Bullying Culture Policy 

Everyone within our school has the right to feel safe and secure, and all incidents of violence will be 

dealt with bearing this in mind. Physical and verbal aggression, and bullying is unacceptable and will 

be challenged and managed. All reported incidents of bullying whether they are observed by staff 

or reported by a pupil or parent will be dealt with rapidly and from the premise that bullying is 

unacceptable. Parents/carers will always be informed if their child has been physically aggressive 

towards other pupils or staff, or if they have been the perpetrator or victim of bullying behaviour 

We will not tolerate bullying at Walkley Primary. It is against everything we are working towards. 

Bullying is always wrong. The aim of this anti-bullying section of our Relationships and Behaviour 

policy is to raise awareness of bullying and further develop an anti-bullying culture throughout 

school.  

What is bullying? Bullying has 3 parts to it: 

 

What forms can bullying take? 

 

Bullying can have a racial, religious, gender, sexual orientation (or perceived sexual orientation) 

aspect to it. This is always an aggravating factor. 

Bullying is NOT, however, when two people have an occasional fight or fall out or disagree. 

Proactive Strategies 

We talk to children about bullying in lessons and assemblies. We also have high expectations of 

behaviour and this is communicated to children via the Walkley Rules. Children are taught that 

bullying is always wrong and this helps them to avoid bullying in the first place. Whilst the best 

approach to bullying is preventing it happening, we also need to identify when it may be happening 

and tackle it when it happens. To prevent, identify and tackle bullying, everyone has their part to 

play. 
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Children: 

 

Staff: 

How all staff prevent bullying: 

• Consistently enforce the attitude that bullying is always wrong and will not be tolerated. 
• Make conscious efforts to develop positive and co-operative behaviour through the 

curriculum e.g. co-operative games, discussion about caring attitudes, respect for one 

another. 
• Help to create a calm and orderly school (in classrooms, dining room, cloakrooms etc) to 

reduce opportunities for bullying. 
• Be aware of safeguarding ‘stairwells’ (areas which could be prone to bullying e.g. 

playground, toilets, cloakrooms). 
• Be vigilant – it can happen here – by seeing and dealing with small issues, bullying can often 

be stopped from happening in the first place. 
• Reflect on any incidents so that we can learn and better prevent them in future. 

How all staff prevent bullying: 

• Watch for signs of distress in children (e.g. deterioration of work, isolation, desire to remain 

with adult, illnesses). 

• Listen carefully to children, looking fairly at both sides. Take what the children say seriously 

and ensure privacy if necessary. 

• Report issues on CPOMs. 

• Involve another staff member, the Head or Deputy if appropriate. 
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• Use other children or the rest of the class in countering bullying, encourage them to support 

the victim and reject the behaviour of the child who is bullying. 

Parents: If you are a parent, you play a vital role. 

 

 

Remember that, every time there is bullying or suspected bullying, school wants the same outcome 

as you: For every child to feel safe and happy at school. Bullying is always wrong. 
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Supporting Victims of bullying 

A staff member will talk to the child and will: 

• Ask the child about when and how they feel vulnerable to bullying. 
• Ask the child about any fears they have of telling adults about the bullying. 
• Reassure the child that the school will not stop acting until the bullying stops. 
• Ask the child if there is any staff member they’d like to talk to for support. 

The child’s teacher(s) and other staff, including lunchtime supervisors, will be informed about the 

bullying. Parents will be informed. 

Possible Strategies (depending on the victim’s needs): 

• Daily check ins so parents can be informed about how the child’s day has gone. 
• Arranging a meeting between the victim and the child(ren) who have bullied. 
• Creating (formally or informally) a circle of friends for the victim. 
• Giving the child strategies to help prevent future bullying. 
• Providing activities or strategies which help build the child’s self-esteem. 
• Providing support re: online safety. 
• Offer parents advice or support to help deal with any issues (or signpost to support services). 

Whenever possible, the victim and their parents will be informed of any action taken against the 

child who did the bullying. When sharing this information, no personal information about the child 

who has bullied is shared without the permission of their parents (e.g. a child’s SEND). Any such 

permission must be recorded.  

Supporting perpetrators of bullying 

We recognise that children who bully do so because of a range of different factors (e.g. learnt 

behaviour, home circumstances, medical and neurological conditions). Children who bully can often 

be distressed or confused themselves. Sometimes, none of the above apply and the child was simply 

doing wrong. Whether we can or can’t identify a reason for the bullying, there will be consequences.  

We will: 

• Talk to parents and explain what we found when we’ve investigated. 
• Encourage, if necessary, parents to take the bullying very seriously. 
• Encourage a ‘joined up’, partnership approach between home and school. 
• Ask if parents can share any info which might help us understand and tackle the causes of 

the bullying. 
• Discuss what consequences, rewards, and preventative measures could be used to help stop 

all bullying behaviour. 
• Offer support to parents to help deal with any issues raised. 

Monitoring bullying 

Reported incidents are logged on CPOMS and coded as bullying to ensure an accurate account is 

kept. This helps leaders to monitor the nature and frequency of any bullying. All bullying, 

homophobic, gender-based and racial incidents are reported to our school governors. 
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5. Rewards and Responses  

We regularly celebrate the success of all pupils in a variety of ways as we recognise that focusing on success 

and positive outcomes is essential in developing a positive culture and ethos. We celebrate these successes 

in many ways including; 

  

• Multiple opportunities during the day for a fresh start. 

• Staff approval, verbal praise/feedback 

• Celebrate work: Opportunities to show work to various members of staff to be recognised and 

celebrated.   

• Certificates in weekly celebration assemblies with three opportunities to win each week: 

o Golden Citizen (awarded for Personal Development achievement) 

o Whizzy worker (awarded for perseverance or excellence in learning) 

o Behaviour superstar (awarded for application of the school code of conduct). 

 

  

Given in assemblies 

with parents, children 

and staff present.   

 

 

 

 

 

 

 

 

 

 

 

• House points (KS2) Calculated weekly and trophy awarded each Friday in Golden Assembly  

• Certificates/stickers/raffle tickets awarded for good work or behaviour. 

• Attendance awards that celebrate both excellent attendance and progress and improved 

attendance.  Awards for each Key stage given each Friday in Golden assembly. With parents, children 

and staff present.  

• Class Wide Rewards: Individual class members and classes are rewarded  points. These points form 

a tally and when a total of 100 is reached a reward is achieved. The class decide their choice of reward 

in consultation with the teacher.   

 

Response to unacceptable or inappropriate behaviour 

Although our school aims to focus on positives at all times, there are unfortunately occasions when 

some pupils may display unacceptable or inappropriate behaviour. All of our staff will undergo 

regular Trauma Informed training and key information including Relationships and Behaviour Policy, 

ACES and external factors will be shared promptly with relevant staff. All of our staff understand 

that presented behaviour is often an outcome or a response to ACES and will adopt and implement 

trauma-informed strategies that are proactive to protect pupils from unacceptable behaviour.  
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We want pupils to take responsibility for their behaviour and will encourage pupils to do this 

through restorative justice approaches which enable pupils to reflect upon their behaviour and to 

make amends. This process does not, however, replace consequences and school responses.  

 

In our school we know that consistent management of behaviour is essential for pupils to 

understand what is expected of them and to avoid mixed messages. It is vital that pupils learn early 

on in life that there are always consequences for poor and unacceptable behaviour which 

undermine the positive atmosphere of our school community and learning opportunities for our 

pupils.  

 

The school response to not keeping to the expectations are clearly taught to the children. Responses 

are short, clear and progressive. Our school’s expectations about behaviour also apply to all off-site 

activities, educational visits and whilst children are being transported. 

 

Behaviour Management Responses (Stages System) - used throughout all classes in school: 

 

Stages two to six will be formally recorded on a class warning chart and CPOMS (stages 3 to 6). This 

chart will be shared weekly with Senior Leadership Team members and reviewed as part of the 

weekly Safeguarding Team meeting. This enables the team to track patterns of behaviour and to 

plan support accordingly.  

 

In-line with our trauma informed approach towards upholding dignity and modelling respect, the 

child should be informed and understand the reasons for the mark on the warning chart without 

shaming or embarrassment.  

 

Behaviour Management Responses: 

 

The Stages: 

 

• Calmly, tell the child what they are doing and why it is unhelpful. 
• Re-state expectations. 
• Give them a simple choice. 
• Encourage positive behaviour (e.g. Thank others for doing right thing. 

Also, when a child has corrected their behaviour, thanking them for now 

making the right choice). 

Stage 1 

 
 Reminder 

Stage 2 

 
Warnings given 

Stage 3 

 
Consequence 

Stage 5 

 
Refer to 

Headteacher/ 

Deputy 

Headteacher 

Stage 4 

 
Inclusion 

Intervention 

Report /Praise 

card 

Stage 6 

 
Suspension/  

Exclusion 
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• If the unacceptable behaviour continues, the child will be calmly 

reminded of expectations/rules and warned that a consequence will be 

imposed. The warning will be recorded 

• If the unacceptable behaviour continues the child will work at the 

concentration station and a review of the resources and learning 

requirements for the pupil undertaken by the teacher or teaching 

assistant. 

• If a child is struggling to regulate, consider other members of staff 

available within the staff team who can be called to help regulate 

behaviour and get the child back into the learning zone. The child may 

be taken to a quiet calm space (group room, corridor, space in 

classroom) with available trusted adult/s to help regulate.  

• Always consider the reasons behind a child’s behaviour. Where another 

staff member is asked to support a child, they should be informed of the 

context and what took place that led to this incident (always consider 

the story behind the behaviour). Staff should be informed what 

strategies have been put in place to meet this need under Quality First 

teaching prior to the stages being used. 

 

• If the undesirable behaviour continues, a staff member will set aside 

time to carry out a restorative conversation with the child and a logical 

consequence will be agreed. 

o Where a child is asked to go to an alternative class (or for 

younger children to a quiet space) to calm, this should be 

considered carefully. They must be able to engage with a 

different available trusted adult to be supported to re-engage. 

The staff team work restoratively with this child to facilitate them 

getting back into learning zone behaviours. This establishes 

strong relationships between pupils and staff, providing secure 

attachments and key adults. When a child is back into learning 

zone behaviours and regulated, they are returned to class or their 

class TA comes to get them.  

o Any child returning to class ready to re-enter the learning zone 

does so as a fresh start. Ensure that restorative language is used 

when they return to the classroom. For example-  “I can see 

you’re ready to be in the learning zone again” 
• For more serious incidents including working in a different class, the 

child will complete a Post Incident Evaluation Sheet (Appendix 1) often 

with an adult. Parents will be informed. The staff member will also 

ensure that there is an accurate record on CPOMS (including 

confirmation of contact with parents if appropriate). 

• If behaviour that triggers Stage 3 happens regularly: 
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o Always report it to the Head/Deputy Head or SLT. 

o Move to Stage 4 - A report/praise card must be used (Appendix 

3).  

o Always involve parents (unless there is a safeguarding reason not 

to – see DSL) 

 

• There are five possible reasons why a child may be placed on a 

report/praise card: 

o 1. If a child regularly displays unacceptable behaviour 

repeatedly in class or around school. 

o 2. Bullying 

o 3. Violence 

o 4. Theft 

o 5. Any other incident that was so serious that a lesser stage 

would not be a suitable response. 

• Parents will always be contacted by the school when a Report/Praise 

card is put in place. The school will state our concerns about the child’s 

behaviour, explain how the card will be completed and discuss with 

parents how we can work together to improve their child’s behaviour. 

(The headteacher must be informed but does not necessarily need to be 

present). 

• The class teacher & parents will discuss any specific targets and potential 

rewards and consequences to be given at home and school. 

• The card will be for a minimum period of 1 week. 

• Feedback from the card will be sent home on a daily basis by the 

teacher/teaching assistant. 

• If the child’s behaviour improves significantly during the week, the child 

will move off the card at the end of the week. The teacher will inform 

the headteacher and parents. 

• An ABC sheet may also be helpful to identify triggers and reflect on 

episodes (Appendix 2) 

• A Positive Behaviour Plan may be written at this stage (Appendix 4). 

 

• At this stage (depending on the child’s needs) the Headteacher, Inclusion 

Team and class teacher (with help from the SENDCo if appropriate) will 

usually discuss any options for referring to support services (e.g. Family 

Intervention Service (FIS), Educational Psychology, Healthy Minds). 

• Parents will be contacted to arrange a meeting with the Inclusion Team, 

child, teacher, any other key workers and the Head or Deputy Head. The 

views of all parties will be considered. 

• A Positive Behaviour Plan will be written which will be agreed by the 

child (if appropriate), parent and teacher. (Appendix 4). These will be 
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written for those children who need ongoing additional support to help 

regulate and manage behaviour. We will set out expectations for school, 

pupil and parents and we will identify risk and risk management.  

• All parties (school, parents, pupil) will sign and this will be reviewed at 

regular (no longer than two weekly) intervals. If referral to external 

agencies is required this will be planned at this point to ensure needs of 

the family and pupil are met.  

• At this stage, consequences may include the child learning away from 

their class for extended periods. 

• Parents and the child (if appropriate) will be asked to come in for further 

meetings. It is likely that the parent and child will be made aware that, if 

things do not improve, suspension (or permanent exclusion) may occur. 

 

A fixed term suspension or exclusion is the decision of the Headteacher 

following an investigation in consultation with the Inclusion team. Fixed 

term suspensions are usually consequences of behaviours which have 

caused significant health and safety risks or have had a significant impact 

upon the safety and learning of others. 

 

Very serious incidents can result in a suspension without having gone 

through the other 5 stages. 

 

School leaders and staff will follow guidance in the Department for 

Education guidance Suspension and permanent exclusions from 

maintained schools, academies and pupil referral units (Sept 2023). 

 

The school will consult with the Primary Inclusion Panel for advice and 

support. 

 

If the child’s behaviour continues or there is an especially severe event, 

then a permanent exclusion may be considered, after consultation with 

the school’s Governing Body and the Local Authority. 

 

Parents have the right of appeal to the Governing Body against any 

decision to suspend or exclude their child. Guidance may also be sought 

from Sheffield Exclusions and Reintegration Team or Sheffield SENDIAS 

(if their child has SEND). 

 

Lunch and Breaktimes 

 

Pupils are expected to follow the pupil code of conduct. Staff will give reminders to pupils of 

behaviour expectations. Early intervention is important – use of PACE. Staff on the yard can be 



17 
 

available adults for children. Staff on the yard can carry out restorative work for a child/ren to help 

them regulate and manage their playtimes.  

Where a pupil is acting in a way that is putting themselves or others at risk, a red card will be issued 

by the lunchtime staff.  

Either the headteacher, deputy or member of the Inclusion team will speak to the child. The aim of 

this meeting is restorative to enable the child to return to their playtime in a way that is regulated 

and managed.   

 

 

Common Questions about our Stages 

 

Q1. Which stage do we start at? 

For most unacceptable behaviour, staff start at Stage 1. There are some exceptions: 

 

Go straight to Stage 2: 

• If recent warnings have been given to the child or class. When making this decision, a staff 

member may take into account any SEND and how much time has passed since the warning. 

• A direct refusal to do as directed by staff which will not lead to anyone being injured or 

damage to property. 

 

Go straight to Stage 3: 

• A direct refusal to do as directed by staff which could lead to someone being injured or 

damage to property. 

• Any seemingly intentional physical attack on someone else. This does not include rough play, 

jostling or snatching (Stage 1). 

• Theft or deliberate damage to property. 

• Any serious or discriminatory insult or threat made to anyone, for example: 

o “I’m going to get my own back on you”  - Stage 1 

o “Your shoes are horrible.” – Stage 1 

o “Your shoes are gay, just like you.” – Stage 3 

 

Go straight to Stage 4 (or above):  

Rarely, school leaders may move children straight to Stage 4. This is when an issue is so serious 

that no earlier stage would be suitable. It may include bullying, violence, theft, absconding, or a 

serious online safety incident. 

 

Q2. What do staff consider when deciding on a consequence? 

 

When the Walkley Code has been broken, there should always be a consequence. The 

consequence will depend on: 

• How serious is the incident? 

• Have any other incidents been recorded on CPOMs recently? 

• Does the child seem genuinely sorry for what they did? 

• Was the child honest straight away about what they did? 

• Would the consequence matter to the child (e.g. Does a child like staying in at lunch anyway)? 
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• Does the child’s SEND mean that adjusting the consequence will have more impact and still 

be fair? 

• Any other background info (e.g. a family bereavement last night)? 

Consequences should happen as soon as possible after the incident. For example, if an incident 

occurs in a morning lesson it would be appropriate for the consequence to be carried out at break 

time. 

 

Q3. What types of logical consequences are there? 

Logical consequences could be any of the following: 

• Restorative Conversation: These may use the Post Incident Evaluation (Appendix 1) or Big 

Empathy drawings. 

• Restorative conference with member of staff or another child. 

• Writing or drawing how they could act differently next time. 

• Catching up work in their own time. 

• Missing playtime or lunchtime play. 

• Supervised safe play intervention using the Discovery Zone. 

• Apology notes/cards. 

• Tidying up mess made. 

• Repairing or replacing damage caused. 

 

Other Logical Consequences: 

• Child being taken to speak to Inclusion team or Headteacher to be reminded of expected 

behaviour.  

• Supervised break and lunchtimes - With trusted adult .  

• Missing break and lunchtimes - At all times the aim is restorative with the child being able to 

return to the outside play with support and regulation of behaviour. If this is an ongoing 

decision it will only be done as part of an Individual Behaviour Plan for the child and must 

have times scales and manageable goals.  There may be times when a child is asked to 

choose if they would like to go out to the playground with supervision or play inside with a 

group of supporting children.  

• Children should not be kept from break and lunchtimes to complete work. Incomplete work 

is a sign of children not being able to access learning or dis-regulated behaviour Further 

support can be sought.   

 

Q4. What happens when children stay in at playtime or lunchtime? 

They should be either: 

• In their classroom supervised by an adult. 

• In the Head’s office if a staff member is there to supervise them. 

 

Q5. At what stage do you contact parents?  

We will always talk to parents if a child reaches stage 4. For lower stages, whether to contact parent 

will depend on how severe the behaviour is and how much it has affected others. We may also 

consider how positively the child responds to parents being informed. If we need to do this more than 

once or twice, we’ll talk to parents to so there’s a shared agreement about how much we do or don’t 

contact them about lower stages.  
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“The goal of logical consequences is to help children develop internal 

understanding, self-control, and a desire to follow the rules.” 

Responsive Classroom 

 

 

6. Behaviour Strategies and the Teaching of Good Behaviour 

 

It is recognised that good behaviour needs to be modelled and taught. We embed the PACE (Play, 

Acceptance, Curiosity, Empathy) approach originated by Hughes in order to support a child’s social 

engagement system. The development of positive pupil/staff relationships along with effective 

teaching which recognises individual needs encourages children to behave in appropriate and less 

challenging ways. Staff use a range of strategies which allow pupils to learn how to manage their 

emotions more effectively without disrupting the learning of others.  

 

• Time out of class with a trusted adult supporting 

• Teaching Assistant intervention 

• Inclusion team intervention 

• Use of a calm/sensory box 

• Use of a quiet room- In order to model appropriate behaviour in the playground, teaching 

and support staff play games and encourage the children to play appropriately with their 

peers. Staff will supervise children during lunch and breaks at all times and a rota for this is 

in place. This establishes strong relationships between pupils and staff, providing secure 

attachments and key adult figures. 

 

Learning about Emotions -  

 
Relationships, Sex and Health Education (RSHE), Personal, Social, Health and Economic 
Education (PSHE) and online safety is the aspect of the curriculum concerned with the process of 
growing up and maturing physically and emotionally. Our aim is that children are prepared to 
meet the range of changes in their lives with accurate information and the confidence and skills to 
make healthy choices. 

The materials used through school are those commonly used in schools within the city and are 
available for parents and carers to view and discuss. Topics covered include: 

Families and friendships 
Forming healthy relationships 

Physical health and mental wellbeing 
Exploring personal identity and emotions 

Identifying stereotypes and prejudice 
Reducing discrimination and bullying 

Celebrating diversity and promoting equity 
Learning about community and governance 

https://www.walkley.sheffield.sch.uk/citizenship-rshe-pshe-and-online-safety/
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Online Behaviour and information sharing 
Understanding and safely using digital and social media 

Understanding nationality and belonging 
Exploring cultures, traditions and religious perspectives 
Understanding puberty (physical and mental changes) 

Sex Education (optional in Year 6) 
 

The 5 Point Scale: Using the scale helps children understand that 
its ok to have a range of feelings and if we learn to know how we 
are feeling we can know better when we need support.  
The scale acknowledges that we don’t always feel 
great.  Sometimes we just feel ok and “Its ok to feel ok” 

We encourage children to notice their feelings at the lower blue 
and yellow zones so we can support them to avoid this escalating 
to the orange and red zones. Where children are at the yellow 
zone we encourage them to problem solve with a partner or adult 
to help and support them to move down the scale to the blue 
feeling ok zone. 

 

Zones of regulation:  

The Zones of Regulation is a method for teaching children about 
their emotions and how to self-regulate these. 

The children learn to identify which Zones they (and others) are in. 

Sometimes children cannot or do not want to name their specific 
emotion (e.g. worried), but they can still identify which Zone they 
are in (e.g. yellow). Once children understand the feelings in the 
Zones, they learn ways to help self-regulate using tools, strategies 
and calming techniques. We encourage children to be accepting 
and open about their feelings. This helps us to teach them the best 
ways to deal with tricky emotions, be more aware of the children’s 
triggers and better learn how we can best support them. 

Helping children to self-regulate: 

• Calming tools: Some tools help children feel calmer (e.g. colouring, using stress balls, 
listening to calming music, going for a walk, yoga, deep breathing, playing with dough or 
putty). 

• Energising tools: Some tools help children gain energy/feel less tired (e.g. drinking 
water, eating a snack, singing to favourite music, exercise (like going for a walk, dancing 
or doing some jumping jacks)). 
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7. Staff Development & Support  

The induction of new staff includes an introduction to our Relationships and Behaviour Policy. 

Staff briefings each week enable relevant information to be shared. 

In regard to their work with children, staff have opportunities to discuss difficulties within an open 

and non-judgemental framework. This may include informal and private conversations with 

colleagues, staff debriefing, formal mentoring, supervision, annual appraisal and staff meetings. 

Regular and on-going training is provided to ensure all staff are skilled professionals and are able to 

manage challenging behaviour in a consistent and professional manner.  

 

Relevant staff are expected to complete and stay up-to-date with 12 hours of Team Teach training 

to meet the following objectives (taken from the Team Teach website): 

1. recognising the importance of and using de-escalation techniques and working as a team 

when managing challenging behaviours. 

2. applying an understanding of the legal implications of positively handling. 

3. using a gradual and graded response to managing challenging behaviours and the use of 

positive handling as a last resort option. 

4. by applying an increased awareness of the need for documentation for the recording and 
reporting of incidents. 

5. using active listening skills and participating in a process of debriefing, repair and reflection. 
 

Where staff feel that a child’s emotional needs go beyond our core offer, they should talk to the 

Head or SENDCo about it. After this conversation, parents may be contacted to discuss bespoke 

provision. This might include support services (e.g. FIS, Educational Psychology, Autism Team). The 

child might be added to the SEND register). 

Staff should proactively seek knowledge of how to meet the needs of individual children. Whilst this 

may come from a member of SLT, it can also come from: 

• Positive behaviour plans, SEND Support plans or EHCPs. 

• Other staff in the year group. 

• Staff in the previous year group. 

• The child’s last school/setting (e.g. Nursery). 

• Other staff in school who’ve worked with similar needs. 

• Reliable online info (e.g. ADHD Foundation: Teaching & Managing Students with ADHD 

guide). 

Staff also have CPD on issues that affect behaviour (e.g. mental health). 

Staff should be aware of their own wellbeing when managing behaviour. It is important that staff 

recognise when they feel anger, overwhelmed or vulnerable. If staff recognise these feelings, they 

should:  

• Re-direct the child(ren) to a different task or safe place and follow the school’s behaviour 

policy once the they are more emotionally regulated. 

• Seek immediate support from a colleague. 



22 
 

• Ask for guidance or supervision from a member of SLT. 

More broadly, if managing behaviour is affecting a staff member’s wellbeing, they should always 

speak to a member of SLT. Staff will be directed to a mental health first aider. 

Pastoral care for staff accused of misconduct: Our Staff Code of Conduct Policy tells you how we 

manage any such events. 

 

8. Pupil Support Systems 

Pupils are expected to adhere to the agreed school expectations and strive to meet and reflect on 

their personalised behaviour targets. Pupils can raise any thoughts and feelings they have in the 

class boxes and will be able to speak to a member of the Inclusion team. 

At Walkley Primary School we encourage children to talk about their thoughts and feelings. Talking 
about our feelings can help make sense of experiences. Children are encouraged to talk to their 
teachers and Teaching Assistants in the classroom but we understand sometimes they like to 
share with someone else.  

Every classroom has a "Thoughts and Feelings" box. Children who have a thought or feeling they 
would like to share with the pastoral team can complete a slip.  
The child puts their name on the slip, ticks the box that best shows how they are feeling (using the 
Five Point Scale)  and can also let us know what subject they would like to talk about (if they would 
like to do so). 
Once completed the child places the slip in the box and inform their teacher or TA that their slip 
is  there. The pastoral team are alerted and we go to speak to the child.  
The pastoral Team listen to whatever the child would like to talk about. 
If we feel the child needs guidance and support, we work in a solution focused where we help 
children talk and think through the issue and ways to think about it or move forward.  
We follow up in a range of ways which we agree with the child 
We may: 

• speak to their class teacher  
• speak to their parents 
• speak to other pupils in their class.  

  
After talking to the pupil, we ask them to scale how they feel after the chat using the "Five Point 
Scale". This helps us to know if the conversation has been helpful. 

Children are supported with social skills within small group social skills sessions in the early years 

and KS1 and then in Mighty Minds/Healthy Minds sessions in KS2. Pupils can also voice concerns 

through social times such as shared play, circle time and PSHE and citizenship sessions. 

 

9. Liaison with parents/carers and other agencies 

Parental support for our Relationships and Behaviour Policy, and the encouragement of their child 

to adhere to it, is an important part of making positive changes in their child’s attitudes and 

behaviour.  
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Parents/carers are encouraged to contact our school whenever they need to with any concerns 

they may have, and are encouraged to be proactive in sharing and solving problems as they arise.  

Parent Role: 

The parent’s role in developing their child’s behaviour is crucial. They can help school and their child 

when they: 

• Act as a great role model to their child. 
• Sign the Home School Agreement at the start of each school key stage. This requests close 

cooperation between the parents and the school in matters of discipline. 

• Discuss the Walkley Pupil Code with their child, emphasising that they support the rules. 
• Let us know of issues that might affect their child’s behaviour. 
• Work with us when their child’s behaviour falls short of the high standards needed. 
• Attend parents’ evening to support their child’s education. 

Communicating with Parents: 

The head teacher regularly communicates with parents to: 

• State why we have the Walkley School Rules. 

• Create a culture of both high expectations and partnership. 

• Inform parents how they help their child by being role models, establishing positive 

behaviour patterns at home, supporting the school with positive re-enforcement and 

consequences for unacceptable behaviour. 

• Seek their views on behaviour at school. 

Teachers regularly communicate with parents in order to: 

• Work together to sustain excellent behaviour. 
• Raise notable successes or concerns. When we discuss a concern, it should be logged on 

CPOMs that we’ve had this discussion. Teachers communicate with parents through 

conversation at drop off or home time, phone calls, Google Classroom, Class Dojo or letters. 
 

10.  Managing pupil transition and Information Sharing 

Changing school is often a time of increased anxiety for pupils and may result in behaviours 

escalating. We aim to support pupil and parents/carers wherever possible to ease the transition of 

both coming into and leaving our school. We provide additional support (booklets and additional 

visits and inclusion team sessions) for those parents and children needing this. We listen to pupil’s 

and parent’s voice about class choice and groupings and make decisions balancing this with the 

needs and mix of the class group.   

Within school, staff are made aware of children who have behaviour difficulties or who have been 

identified as having SEMH (social, emotional & mental health needs) on the SEND register. Staff 

working with such children on a regular basis should be informed prior to working with these 

children wherever possible. Staff should use CPOMs to share information about any serious 

behaviour issue. All serious incidents or discriminatory words or behaviour must be recorded on 

CPOMs. 
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11.  Organisation and facilities 

Teachers establish strong routines both in their classrooms and across our school which help 

greatly to establish the smooth running of the school.  

Due to individual needs of the pupils, there may be times when a pupil may not be managing 

within a group and require a period of reflection or calm down time. This may be done using a 

quiet space or room. In these situations, children are monitored at all times by an adult and used 

for no longer than is necessary. This time should be used as constructively as possible and children 

are supported in getting back into class. 

 

12. Pupil Behaviour Outside School 

From time to time, school are made aware of issues that happen outside school (e.g. on the way 

home from school). The Department for Education (DfE) expects schools to have a policy on this. 

Schools do have the authority to use rewards or consequences for children’s behaviour outside of 

the school premises, as long as this is reasonable. 

We follow the DfE guidance (Behaviour in schools: Advice for headteachers and school staff, Sept 

2022). This outlines that schools may provide sanctions to pupils for misbehaviour: 

• When taking part in any school-organised or school-related activity. 

• When travelling to or from school.  

• When wearing school uniform.  

• When in some other way identifiable as a pupil at the school. 

• That could have repercussions for the orderly running of the school. 

• That poses a threat to another pupil. 

• That could adversely affect the reputation of the school. 

Staff who are made aware of incidents should CPOMS them to raise them with SGT. If the matter 

is urgent, they will find a member of SGT to discuss what school’s response will be. 

As a school we have statutory powers under Section 89(5) of the Education and Inspection Act 

2006 to regulate the behaviour of pupils when off the school premises and not supervised by staff. 

Regulation must be reasonable and is as follows: 

• School Responses can be imposed when a pupil is on the school site or otherwise under the 

lawful control or charge of a member of staff 

• School Responses can be imposed when a pupil is on a school trip or being transported - in 

these circumstances the pupil may have to wait until they are back in school for the school 

response. 

• cyber bullying - where parents or children are treated inappropriately using phones, 

internet, email or social networking by a child at school, they are advised to bring phones 

or copies of pages from sites into school (not photographs these must not be shown to any 

adult until being investigated), report using the CEOP’s website, contact the Police or all 

three. 

 

https://assets.publishing.service.gov.uk/media/65ce3721e1bdec001a3221fe/Behaviour_in_schools_-_advice_for_headteachers_and_school_staff_Feb_2024.pdf
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In acting reasonably to regulate pupil behaviour when off the school site, staff will consider the 

following principles: 

• the severity of the behaviour. 

• where the behaviour took place. 

• the extent to which our school’s reputation has been affected. 

• the extent to which the behaviour would have an impact on the orderly running of our 

school. 

• the extent to which the behaviour might pose a threat to another pupil or staff member 

(e.g. bullying behaviour, threatening behaviour, extortion).  

 

13. Searching Pupils 

The use of legal search powers is uncommon in primary schools. Nevertheless, the DfE ask schools 

to outline their approach to this. 

Our school policy follows the DfE guidance which says that: 

• School staff can search a pupil for any item if the pupil agrees. 
• Headteachers and staff authorised by them have a statutory power to search pupils or their 

possessions, without consent, where they have reasonable grounds for suspecting that the 

pupil may have a prohibited item: 
o knives or weapons 
o alcohol 
o stolen items 
o tobacco and cigarette papers, illegal drugs, fireworks 
o Inappropriate sexual images 
o any item that is reasonably suspects has been, or is likely to be, used to: 

▪ commit an offence, 

▪ cause personal injury to any person (including the pupil). 

▪ damage to the property of any person (including the pupil). 

Head teachers and authorised staff can also search for any banned item, as long as it had previously 

been explained that this banned item might be searched for. 

Any use of search powers will be recorded on CPOMS, including the reason for the search and who 

was present. Parents will be informed if a child has needed to be searched. The reasons for searching 

the child will be explained, as well as any outcome 

 

14. Positive handling 

Positive handling is when an adult uses some force to prevent a child from moving or to move a 

child. Use of positive handling is rare. The vast majority of children go through their whole school 

careers without the need for positive handling. 

Schools have a duty of care to all their children. DfE guidance on using reasonable force states that 

this means that positive handling can be used to: 

https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://assets.publishing.service.gov.uk/media/5a819959ed915d74e6233224/Use_of_reasonable_force_advice_Reviewed_July_2015.pdf
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• Prevent a child from hurting themselves or others. 

• Prevent a child from disrupting a school event, trip or visit. 

• Prevent a child from running away. 

• Prevent a child from damaging property. 

• Prevent a child from causing disorder. 

Any positive handling must be reasonable and proportionate and necessary. 

Despite schools having the legal powers to use force in this way, staff will always endeavour to 

deescalate situations and only use force when no other option is appropriate. 

The decision whether or not to physically intervene is down to the professional judgement of the 

staff member(s) concerned and always depends on the individual circumstances. Lawful use of 

these powers is a defence to any legal action. 

Schools do not require parental consent to use positive handling. However, whenever positive 

handling is used, the parents will be informed. Also, where a child is believed to be at high risk of 

needing positive handling, a positive behaviour plan will be written in case positive handling is 

needed. This will be written in partnership with parents. 

The power to physically intervene applies to any member of our school staff. Not all staff are 

trained but if, for example, on a school trip, a child was about to put themselves in physical harm, 

it may be in the child's best interests for staff to physically intervene (e.g. prevent a young child 

running into the road). The headteacher will ensure that the level of staff training (e.g. Team 

Teach training, School Staff Safety Training) is appropriate for the level of need in our school. 

At an appropriate time, soon after the incident, a child who has needed positive handling will have 

opportunity to discuss their actions and their feelings about the event with a member of staff. This 

discussion is a chance to check on the child’s wellbeing and to help them to reflect on the event. 

Written records of all incidents of positive handling will be made on the day, or as soon as is 

reasonably practicable, using CPOMS software and tagged as ‘Positive Handling Intervention’. This 

will include: 

• Reason(s) for use of positive handling. 

• Member(s) of staff using positive handling. 

• Names of any adults (and children or classes) who witnessed the positive handling. 

• Description and approximate duration of positive handling used. 

• Location(s) of incident. 

• When/how parents were informed. 

• Any reflection and consequences for the child (this is important to help reduce the use of 

positive handling over time). Also, any post-incident reflection with staff (e.g. ‘J seemed to 

calm quicker once in the Bridge than when we previously moved other children out of 

class). 

 

Staff will use physical restraint of a pupil if their behaviour is placing themselves or others safety at 

risk and will do so only as a very last resort. Relevant staff will be trained in restraint by an 
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approved provider (Team Teach). A log of training will be kept and maintained to ensure training is 

current.  

In extreme cases staff have the right to ask for Police Intervention.  

 

Role and Responsibilities  

 

The Governing Body is responsible for reviewing and approving this policy. The teaching and 

learning group will review this policy with the headteacher to monitor its effectiveness.     

 

The Headteacher is responsible for reviewing this Relationships policy in conjunction with the 

Inclusion Manager and the Governing Body .    

• The headteacher will ensure that the school environment encourages positive behaviour 

and that staff deal effectively with behavioural concerns, and will monitor how staff 

implement this policy to ensure that rewards and responses are applied consistently.  

 

Staff are responsible for:  

• Implementing the behaviour and relationships policy consistently 

• Modelling and managing positive behaviour  

• Using the Trauma Informed approach to meet the behavioural needs of particular pupils 

• Recording behaviour incidents (stages chart)  

 

Parents are expected to: 

• Support their child in adhering to the pupil code of conduct 

• Work in partnership with school- this can include informing the school of any changes and 

issues that may affect their child’s behaviour.  

• Discuss any behavioural concerns with staff (class teacher or inclusion team) and work with 

them to seek resolutions and ways forward.   

 

Pupils should: 

• Follow the pupil code of conduct 

• Follow agreed targets in their behaviour plan  

 

Links to other policies  

This policy does not stand alone and should be read in conjunction with the staff Code of Conduct 

and the following school policies: 

  

• Child protection & Safeguarding 

• Online safety & Acceptable Use  

• Home-school agreement 

• SEND 

• Citizenships and PSHE 
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• Equality, Diversity & Cohesion 

• Attendance 

• Teaching & Learning 

• Off-Site Visits & Outdoor Education 

• Health and Safety 

 

Monitoring & Review 

It is the responsibility of all staff to incorporate, reinforce and model these expectations in their 

everyday work, their teaching of lessons and their interactions with pupils.  

 

It is the responsibility of the Head Teacher and the Senior Leadership Team to lead, support and 

monitor the consistent implementation of this policy. 

 

The Head Teacher and the Senior Leadership team are expected to monitor the implementation of 

the policy ensuring equality for all and that the school’s defining principles are upheld. 

 

This policy is subject to annual review by the relevant governor’s committee.  

 

Associated Resources 

 

1. https://www.gov.uk/government/publications/use-of-reasonable-force-inschools 

 

2. https://www.gov.uk/government/publications/searching-screening-andconfiscation 

 

3. https://www.gov.uk/government/publications/school-exclusion 

 

4. https://www.gov.uk/government/publications/keeping-children-safe-in-education-2 

 

5. https://www.gov.uk/government/publications/send-code-of-practice-0-to-25 

 

6. https://www.gov.uk/government/publications/good-behaviour-inschoolschecklist-for-

teachers 

 

 

  

https://www.gov.uk/government/publications/use-of-reasonable-force-inschools
https://www.gov.uk/government/publications/searching-screening
https://www.gov.uk/government/publications/searching-screening
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/keeping-children-safe-in-education-2
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/good-behaviour-inschoolschecklist-for-teachers
https://www.gov.uk/government/publications/good-behaviour-inschoolschecklist-for-teachers
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Appendix 1 

 
Post Incident Evaluation 

 

      

Child’s name  Class  Date  

       

Listen Link Learn 

What happened? Or 

I have heard that… 

How do you feel? Or 

I notice/image that you are feeling…? 

What zone were you in? 

Who else has been affected? 

What could you do differently next time? 

Logical consequences 

What do you think should happen now? 
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Appendix 2 

 
ABC Sheet 

For Individual or Class Behaviour Monitoring 

 

      

Week beginning      

       

Name/When Antecedent Behaviour Consequence 

Example: Brenda Smith 

Monday session 3 

Trying to get more room for 

herself on the carpet 
Elbowed another pupil 

Moved carpet space. Made a sorry 

card. 
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Appendix 3 

Report/Praise Card 

 

Walkley Primary School 

 

My Week at school 

 
 

 

 

 

Name:  

Class:  

Week Beginning:  
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My Targets 

 

 

        

 Session 1 Playtime Session 2 Lunchtime Session 3 Playtime (KS1) Session 4 

M
o

n
d

a
y
 

       

T
u

e
s
d

a
y
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 Session 1 Playtime Session 2 Lunchtime Session 3 Playtime (KS1) Session 4 

W
e

d
n

e
s
d

a
y
 

       

T
h

u
rs

d
a

y
 

       

F
ri

d
a
y
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 My best moment! Teacher Comment 
M

o
n

d
a
y
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u
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s
d

a
y
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y
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Appendix 4                                           

Positive Behaviour Support Plan and Agreement 

       
Pupil Name :  D.O.B: 

Year Group :  Plan Team:  

Date:  

Triggers:  

Example: Demands being made (being asked to do work, or to respond to adult’s instruction. 

Accepting that you have to follow adult instructions.  

 

Concerns: 

Shouting at children  

Shouting at staff 

Hitting children 

Hitting staff 

Running away from staff 

Damage to school property and equipment (throwing or breaking)   

Damage to other pupils’ property  (throwing or breaking)  

Not completing work as part of now job.  

     

School Expectation 

Walkley Primary School expects that you will:     

Example: 

• Listen and respond to adult instructions.  

• Follow your Now and next Plan  

• Not hurt or shout at other children 

• Not hurt or shout at members of staff 

What we will do     

Example: 

• Your teachers Mr Dewhurst and Miss Davies will split your day into a timetable of small chunks of now 
and next. This will help you to get the work done.   

• Miss Davies will tell you your timetable.  

• Your ‘next’ times will be something you enjoy and are interested in.  

• Miss Davies will support you to settle into each lesson.  

• Meet with your parents to share what is going well and what has needed more support.  

• Notice and praise you when we see you keeping to our school rules and keeping to this plan.  

Signatures of all people involved: Staff, Parents, child 

 

 

 

 

 


