Relationships Policy — A Guide to our Trauma

Informed School
September 2024 to September 2026

At Walkley Primary we know that developing and sustaining positive relationships is central to the
success of our school. We believe that trusting, honest and caring relationships must exist between all
members of the school community and most importantly between adults and children.

Everyone at Walkley understands that they have a responsibility to support the growth of positive
relationships, that constant maintenance is required to maintain them and that there may be times
when we need to build and repair relationships.

Walkley’s relationship policy also informs our behaviour policy. Behaviour is understood as
communication and that poor behaviour is as a result of an unmet need.

All staff are trained in ways to be in relationship with children, and each other, that helps everyone work
together in a positive and productive way to support the emotional needs of our children and nurture
positive behaviour.

Our approach to relationships is based on the teachings of Trauma Informed Schools UK (TISUK). The
school’s Learning Mentor is training to be a “Trauma Informed Champion” ensuing this approach is
central to the school’s work. The Inclusion team have also attended training in using a Trauma Informed
approach within school. We are using this training and solution based practise to underpin our pastoral
work and our behaviour policy.

What is a trauma?
It’s an emotional response to an event that is frightening or distressing. It can be a one off event, or can
be something that happens over a number of years.



What is a trauma informed school?
Trauma can be caused by a range of life events, for example bereavement, neglect, witnessing domestic
violence or being the victim of racial abuse.

In a trauma informed school, all adults understand the impact of trauma on the child — and have
strategies to support the child.

Pupils who experience trauma often find it harder to regulate their feelings or make good friends. Some
of their behaviours can seem antagonistic to an uninformed adult. Trauma informed staff understand
how previous life events can lead to the behaviours we see today. These staff adjust their approach so
that we deal with the behaviour even better than before.

In short, trauma informed means that adults respond in a way that sees not only the issue at hand, but
also what’s gone on before.

What are ACEs?
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What can be the impact of ACEs?

Just like attachment, experiencing ACEs can have an impact on our future physical and mental health,
and often ACEs can be barriers to healthy attachment relationships forming for children. Some of the
effects of ACEs on our physical and mental health are:

An increase in the risk of certain health problems in adulthood, such as cancer and heart disease, as well
as increasing the risk of mental health difficulties, violence and becoming a victim of violence.

Anincrease in the risk of mental health problems, such as anxiety, depression, and post-traumatic stress.
1 in 3 diagnosed mental health conditions in adulthood directly relate to ACEs.

The longer an individual experiences an ACE and the more ACEs someone experiences, the bigger the
impact it will have on their development and their health.

Some of the other things exposure to ACEs can impact, are:
The ability to recognise and manage different emotions.
The capacity to make and keep healthy friendships and other relationships.
The ability to manage behaviour in school settings.

Difficulties coping with emotions safely without causing harm to self or others.



How common are ACEs?

The national charity, Young Minds
states:

‘Almost half of children and
young people living in the
UK have experienced one or
more forms of adversity.’

527, experienced 0 ACEs

23% experienced 1 ACE

167, experienced 2-3 ACEs
9% experienced 4- ACEs

What is unhealthy or Toxic Stress?

Stress is a normal physiological and psychological response to
threats, life demands, and difficult circumstances. Toxic stress
is frequent, chronic stress in the absence of adequate support,
and has harmful and potentially lasting effects on a person’s
physical and mental health. Such toxic stress can

have damaging effects on learning, behaviour, and health
across the lifespan.

However, if the stress response is extreme and long-lasting,
and buffering relationships are unavailable to the child, the
result can be damaged, weakened systems and brain
architecture, with lifelong repercussions.

How common are ACEs?
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TOLERABLE

TOXIC

Brief increases in heart
rate; intensified focus;
mild elevation in levels of
stress hormones

Serious but temporary stress
responses mitigated by
positive, buffering influences
or relationships

Intense and prolonged
activation of stress response
systems without positive,
buffering influences or
relationships

Trauma Informed thinking and practise recognises the importance of educational practices which:

‘Protect, Relate, Regulate and Reflect’.

Pl -
There are four strands to our approach. 1. Protect
Each help children who've experienced 2. Relate
trauma to be more successful.
3. Regulate
Read on to find out more.
4. Reflect
"

1. Protect

Our priority is to ensure that children are safe. In this context that means not only physical safety but

also within the relational environment. We reduce the stress for the child by creating a warm and calm

and purposeful environment that is consistent, accepting and optimises social engagement. We do not

place children in situations that they cannot manage and focus on creating both physical and

psychological safety.


https://www.youngminds.org.uk/professional/resources/understanding-trauma-and-adversity/
https://www.youngminds.org.uk/professional/resources/understanding-trauma-and-adversity/

Specifically;

All adults are taught about the impact of toxic stress on learning, wellbeing and behaviour.

Regular whole school training to ensure
that all adults have a comprehensive
understanding of PACE (Hughes 2016),
whole school awareness of Social
Engagement Theory (Porges 2017) and
Panksepp’s Emotional Systems (2012).
Ensuring that there are emotionally
available adults in school and that
children know who they are and where
to find them.

Thereis a no shouting, no shaming policy
in school. Raised or hostile voices are not
tolerated and any conversations with
individuals about behaviour take place
in private, away from the gaze of other
children. Messages are firm but
delivered with fairness.

Adults are aware of facial mobilisation and are expected to present as open, warm and engaged

at all times.

Adults are consistent and adjust their expectations around vulnerable children to meet their
needs. They ensure that their interactions are socially engaging and not socially defensive.

Playfulness
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Adult only spaces and time to reflect is encouraged.

For Children

Teacher’s reflect on the work provided to children and the additional support and scaffolding

provided. This is especially important after an incident in the classroom.

Thoughts and feelings boxes - responded to by the Inclusion team aiming to help children have

a space to voice their concerns.

Use of buddy system for new children into school or children needing more support to settle to

help them adjust to a new setting.

Ilustrated by it roes

Use of concentration station in each classroom allowing a child a safe quiet space to work in.

For Parents

Adapted plans to help children and parents settle into school routines

e Meeting parents at the door
e Drop in session to get to know parents
[}
For Staff:
e Buddy system for staff
[}

Friendly welcome to any visitors/ additional staff into school



2. Relate

At Walkley, our understanding of Relate is underpinned by the knowledge that the ability to form

meaningful relationships is fundamental to mental health and happiness. We understand that

relationships are crucial in promoting the optimal development of the frontal lobes of the brain

associated with the executive functions key to emotional regulation, emotional intelligence, planning,

problem solving and ultimately learning. There will be children in our school who, for many reasons,

have not benefitted from these positive relational experiences. Research indicates that the brain retains

plasticity and repeated, positive, relational experiences can repair and reverse this cycle.

Specifically;

e All adults are attachment aware.

e All adults know about the key relational skills:

o

Affect Attunement: We ‘tune into’ the emotional intensity of the child, so as to connect
with them in their joy or pain. For example, a seven year old is over-the-moon because
of their awesome unicorn drawing, then we tune in by showing our delight back to the
child. Or, if a child is really angry, we tune in by using fewer words, being empathetic
and speaking calmly. We also apologise for any misattunements (this apology is called
interactive repair), as there can be long-term harm to children from lack of interactive
repair and misattunement.
Containment with empathy: This means staff being able to deal with and empathise
with the child’s intense feelings (e.g. rage, power plays, terror, distress) without things
getting out of hand. Self-awareness is key in this —we must know own triggers and how
to manage our own emotions. That’s because adults who are calm and fair, develop
stronger relationships in the medium and long term.
Boundaries: We communicate school rules in an empathetic way. We recognise where
children are in their emotions in a non-judgemental way, whilst also framing boundaries.
For example:

= “Inotice that you are upset right now. Very upset. But we don’t do that here.”

=  “lt's OK to be angry, but it’s not OK to hurt other children.”

=  “We do not kick each other. At school, we keep our hands, feet and objects to

ourselves.”

e Adults ensure that children have daily positive relational experiences to help them to become
trusting, help-seeking individuals. PACE is embedded in all interactions

e Children and adults are helped to express their emotions and are not shamed or undermined
when acknowledging their anxieties.

e Adults have daily opportunities to engage with each other in environments that are supportive
and pleasant.

How we do this:

For children in school

e Meet and greet by pastoral staff and Teaching Assistants.

e Friendly faces at the door and on the gates.



Pastoral check ins on a regular informal basis.

Recognising achievements and progress in all areas and celebrating these with parents in weekly
assemblies.

Offer of roles within school that support emotional wellbeing. Having a role can give a child a
sense of focus and give them routine and order. Children report that it makes them feel more
relaxed and less worried if they have role within school. (book monitor, eco team, milk monitor
etc.

For parents:

Individual plans

Link-up meetings with parents informal and formal attend to concerns.

Drop in session

Linking with outside agencies

School newsletter updates

Feedback on support network opportunities

Explaining what we do and why we put in place what we do. Understanding the thinking behind
school policy and school initiatives, helps parents to relate to school strategy and procedures.

For our staff:

Buddy system for staff
Open door policy for staff to discuss successes and concerns.
Commitment to continuing training in Trauma Informed practise for all staff across the school.

3. Regulate

We know that leaving children (and adults) in a state of toxic stress can result in physical ill health as

well as making it impossible to engage productively in the activities taking place around them. We have

a duty to support children and adults in school to ensure that they are not left in toxic stress. We know

that one of the most powerful ways to do this is to talk to children and help them to talk about what is

bothering them. At Walkley, we are committed to doing this through the relationships we have with

children and each other. Our eventual aim is that the child will have the ability to self-regulate. However,

we recognise that for children who have experienced trauma, we may need to model and support

regulation for some time. Working alongside the child to regulate is called co-regulating.

Specifically;

Providing children time in with an adult who they trust to help them calm down, ready to reflect.
Teaching children strategies to support them in self-regulation.

Ensuring that interactions are emotionally regulating, playful and enriched.

Ensuring that we do not engage in socially defensive behaviour with children, especially when
correcting behaviour.

Our school provide and value staff-only spaces, designed to promote regulation and reflection.
Adults are aware of each other’s needs and support each other through rich, trusting relational
experiences.



How We Do This:
For Children

Use of a five point scale in each class room to help children notice their feelings and seek help.
Use of the School Behaviour Policy.

Within Walkley’s behaviour policy children are supported to find ways forward. We use a solution
focused strategy within our behavioural policy where we acknowledge the underlying reasons
for the behaviour, notice the context and then support the child to reflect on what could be done
differently and to learn different responses. We work closely with parents to support the child
together.

Have a range of options for children to discharge feelings in a more socially acceptable way. For
example, running it off, ripping, pummelling it out in play-do, sensory activities that include
heavy muscle work.

Regulation / safe spaces: Areas of class with fiddle toys, stress balls or even a tent.

Teaching stress regulation: Such as mindfulness, yoga breathing, peer massage.

Using nature to connect with living things: This can be playing in a mud kitchen, stroking an
animal, kicking up leaves. These all have a neurological benefit.

For Parents

We make direct contact with parents where there has been a concern regarding their child.

We offer meetings in school and follow up session with parents to consider any further concerns
and ways forward.

Staff reduce stress triggers by avoiding defensive voice, gestures and body language. Also, they
use straightforward language and simple sentences.

For Staff

Use of staff room as staff only space.
Prioritise Planning, Preparation and Assessment time with a commitment to monitoring and
reducing staff workload.

. Reflect

At Walkley, we believe that children and adults need to be able to reflect on their feelings in order to

fully understand them and their behaviour. Without the opportunity to do this we are far more likely to

act out our feelings. Reflection enables us to make sense of our life, develop language for emotions and

have a coherent narrative that makes sense of what we are feeling and what has happened to us. There

are times following troubling incidents that children and adults need to be helped to reflect in order to

make sense of them and if necessary, to repair ruptures in relationships that may have resulted. Such

reflection takes place only once the child is calm and regulated, with a trusted and emotionally available

adult who is able to offer non- judgemental support. We recognise this as being ‘connection before

correction’ (Dan Hughes 2017).

Specifically:

All staff are encouraged to listen carefully and many are trained in the art of good listening with
a particular focus on empathy and acceptance of the feeling if not the behaviour.



Children have opportunities to work with trusted adults to make sense of painful experiences
through creative, therapeutic approaches.

Behaviour is understood to be a form of communication and adults respond to poor behaviour
by asking not what did you do but what has happened to you?

Restorative conversations take place when children are ready and able to think about what has
happened and are supported to repair.

PSHE and our citizen curriculum is informed by current research and teaches children about
mental health, emotions, relationships and having a positive impact on their own life and the life
of others.

For Children

Behaviour and the reasons behind this are explored with children when children feel able to talk.
We might wonder out-loud with a child in a safe way. “Sometimes people can feel like...

We help children make sense of incidents

We seek the context of any incident. We reflect with the child and staff on pressure points for a
child and how we can alleviate these.

For Parents

Inclusion team talk through any concerns and help to understand the stresses for the child.
Drop in sessions with Family Intervention Service (FIS) can reflect on home stresses with parents.
As a school we reflect on our procedures and adapt our practice and policies accordingly. We
carry out parent surveys and listen to the feedback from parents about school life.

For Staff

Time to reflect on issues in class with the Safeguarding and Senior Leadership Team.

Further training can be sought as needed including support from specialist teams (for example:
Autism team and early years Intervention team) to help staff learn strategies to support the
needs of pupils within the classroom.

Roles and Responsibilities

Every adult that works within Walkley Primary School, whether employed or voluntary is required to

conduct themselves in keeping with this policy. It is the responsibility of all adults in the school to model

the behaviours described and ensure that they are supporting the promotion of positive behaviour. New

staff, visitors and volunteers will be asked to read the policy and training will be given to enable them

to understand the principles upon which the practice is based.



